This article provides a summary of the broader literature on reflection that has been published over the last twenty years in a variety of disciplines� It then examines the literature from two major clinical legal education journals in relation to reflective writing as a component of clinical legal education courses� It attempts to provide answers to the questions: What do we mean when we say we 'teach' students to be 'reflective'? How do we do that? How do we 'teach' students to write reflectively? The article looks at the problems we face in teaching 'reflection' in the clinical context and examines issues stemming from the reality of reflection being an important part of a clinical program� It also argues that being 'reflective' is not necessarily intuitive for students and that clinical teachers must teach students how to 'be reflective'� The article demonstrates an example of reflection in action by the provision of examples from the writer's own teaching experiences� Finally, the article collates and reproduces suggestions from the literature on best teaching practice on the use of reflection as a teaching and learning tool within clinical legal education courses�
PART A: INTRODUCTION
This article has metamorphosed from a few disparate ideas over several years� It was born out of a desire to ensure that the reflective journal that I ask students to submit in my Legal Professional and Community Service Experience course 2 is appropriate as a teaching and learning tool� I wanted to explore the literature in this area and to see if other clinicians had written about their own ideas, so that I could use those ideas and develop best practice in teaching reflection and reflective writing� Having taught in this area for over a decade, and having attended conferences and met with many other academics who teach similar courses to mine, I was reasonably confident that the use of a reflective journal has many benefits� However, I have been conscious that it can be difficult to 'teach' reflection and I was very keen to find out if other teachers had experienced similar dilemmas and how they had overcome them� Researching this article has uncovered a wealth of material that was initially overwhelming� Scholars from almost every discipline have researched and written about 'reflection'� One wonders whether there is really anything left to say� However, the many practical ideas that have been developed merit further exposure and deserve to be shared� Immersing myself in the various theories about reflection has provided a useful basis upon which to develop a scholarship of teaching and learning in this area� I have not only found articles that are useful to me as a teacher, but I have also found several that are useful as reference materials for my students� Clinical legal education involves the placement of law students either within a legal advice clinic that is directed and supervised by legal practitioners (usually law school staff) or within external organisations (usually referred to as 'externships')� Placements provide not only an opportunity to develop professional skills but also experiences upon which students can then reflect critically� 3 Vast research has been completed across several decades on the topic of reflection and reflective practice and the use of reflective writing as a means of assessing student performance in a variety of fields (especially nursing, medicine, psychology and education)� Over the last fifteen to twenty years, legal scholars have also written about the benefits of reflective writing in clinical legal education� This article is premised upon the assumption that reflection does enhance the learning process in the context of clinical legal education� 4 There is nothing in the literature to date to rebut that assumption� Clinical legal education engages students in authentic legal experience by providing legal services to real clients (under supervision)� The clients are usually marginalised or disadvantaged members of the community who would otherwise be unable to access legal advice� Clinical legal education may also involve external work placements or simulated settings� 5 The goals of clinical legal education have been variously expressed, and not all clinicians agree� '[A]n ethic of preparation, practising ethical lawyering and developing critical thinking' 6 have been said to be three major goals whilst another view is that the 'primary goal of clinical legal education is to teach students how to learn from experience� '7 Other scholars are of the view that of the twin pillars of education and justice access, it is the latter which is the primary goal of clinical legal education� Another view is that the aim of clinical legal education is to analyse and reflect upon what constitutes ethical conduct, not upon skill acquisition 8 and that in a clinical legal education course, students are encouraged to reflect on the practice of law, the values, dynamics and effectiveness of the legal system, the role of lawyers in society, issues around access to justice and human rights and the potential of law to achieve justice for economically and socially disadvantaged people�' 9 Irrespective of the view that one takes in this ongoing debate, it appears to be widely accepted that a major element of clinical legal education is reflective learning� Georgina Ledvinka describes reflection as 'the magic ingredient which converts legal experience into education�' 10 William Berman speaks of reflection as 'one of the cornerstones of clinical pedagogy'� 11 Colin James notes that the 'learning' in experiential learning 'actually happens through the reflection during and after the activity�' 12 The clinical legal education literature suggests that reflection can take two main forms� The first form is oral reflection or 'debriefing', especially after an experience like interviewing a client or appearing in court� 13 Berman, for example, describes the role of post-mistake reflection in the clinical context as important in the development of students' 'ability to engage in informed decision making�' 14 The second form is written reflection, suggested to be ' [t] he best way to harness the powerful tool of reflection���to provide a structured format for the development and
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nurturing of meaningful and considered student reflection�' 15 Although not all clinical programs use reflective writing as an assessment tool, 16 many clinical legal education courses do require the submission of a reflective journal as an item of assessment� In my course, a reflective portfolio is a major component (50%) of the assessment� 17 I have been involved in clinical legal education for over a decade 18 and have used a reflective journal as the main assessment tool for most of that time� I agree with Ogilvy that ' [t] hrough writing about what and how they are studying, students can move from superficial comprehension to employing critical thinking skills in their engagement with the material�' 19 I co-ordinate and teach a course which has two main aims� The first aim is to broaden students' awareness of access to justice issues and to develop a critical approach to legal ethics� The second aim is to develop professional skills and values, including the generic graduate qualities 20 of the university in which the course is taught, with a structured analysis of, and reflection on, experience gained in the workplace or in a community service setting� In their reflective journals, students are required to analyse and reflect on their personal placement experience whilst also contemplating the role of legal professionals in the legal system and in society generally� In particular, students are required to refer to the issues that have been discussed in the classroom context: placement preparation, learning in a workplace context, self-awareness, personality types, client-centred practice, active listening, access to justice, legal ethics, law reform and the role of lawyers in society� 1� operates effectively with and upon a body of knowledge of sufficient depth to begin professional practice 2� is prepared for life-long learning in pursuit of personal development and excellence in professional practice 3� is an effective problem solver, capable of applying logical, critical, and creative thinking to a range of problems 4� can work both autonomously and collaboratively as a professional 5� is committed to ethical action and social responsibility as a professional and citizen 6� communicates effectively in professional practice and as a member of the community 7� demonstrates international perspectives as a professional and as a citizen� 21 Usually ten weeks in my course� Other commentators have expressed similar sentiments, for example about the enjoyment of 'the ability to talk to students in depth about their experiences and seeing them become more questioning and actively engaged with making sense of those experiences'� 22 However, some students write better journals than others� Some students appear to 'reflect' better than others, prompting me to improve my own skills in teaching students how to write reflectively� A capacity for personal reflection has been said to be 'essential for the development of ethical wisdom' 23 and the benefits of reflective writing are well documented� My aim in preparing this article was to examine my own teaching practices and develop a teaching methodology that will equip students to maximise the benefits of writing a reflective journal� In order to do that, I embarked upon a literature search of scholarly work about reflection and reflective writing� The results of that search are provided in parts C and D of this article� One of the attributes of reflective writing is the 'licence to write in the first person' and I have deliberately adopted this technique in this article � It is the first hurdle over which students tread very cautiously because usually they are entering ground which has hitherto been out of bounds� Law students are familiar with writing a particular form of academic essay� The requirement to abandon the traditional third-person discourse 24 is confronting to most law students and indeed also to law academics� The use of the third person (e�g� 'the writer found, the writer is of the view') and the passive voice (e�g� 'the literature was analysed') which form the basis of scientific scholarship style -personal involvement must be eschewed at all costs -are anathema to reflective writing� The fundamental premise of reflective activity is self-awareness, so reflective writing must be owned and acknowledged as personal� Accordingly, this article is deliberately written in a reflective and therefore personal style� 25 Paul Ramsden 26 poses the following questions which have helped to shape my research: 'What exactly is teaching about? What do we mean when we say we 'teach' someone something? What are the main problems we face in teaching? What methods should we use and why? What helps our students to learn? What stops them learning?' 27 I have transposed these questions into the clinical legal education context� Part A of this article provides a background and introduction� Part B explains the methodology I used to research this article� Part C investigates the meaning of reflection and what it means to actually teach reflection and reflective practice� This part analyses reflection theory and the importance of instructing students about the act of reflection� It provides a literature review of work completed by a range of scholars on the theoretical pedagogical base for reflection� Part D examines the methodology of teaching students to write reflectively in the However, after several years of developing a pedagogy in this area, I believe that teaching reflection is indeed possible� Definitions of reflective practice remain contested 37 and it is therefore necessary to accept the multiplicity of meanings that students may understand about reflective practice� Steve Dillon observes that in twenty years of teaching music, he always 'emphasised the practical and experiential� Making music was the priority, composing, improvising, performing, students were intrinsically motivated to make music���' 38 He then explains that Dewey's work 39 convinced him that 'experience was meaningless without reflection,' 40 a notion that I have espoused for some time, although I do not recall a particular single event or a specific academic article that convinced me of this� Dillon describes his ten year quest to examine reflection in the classroom 41 and outlines the ways that he introduced reflective components into his music curriculum�
The concept of 'reflective practice' was brought into the academic arena with Donald Schön's The Reflective Practitioner� 42 Jennifer Moon points out that reflective practice was developed initially in the nursing and teaching professions 43 and it is in those disciplines that the bulk of scholarship has occurred in this area� The rationale behind teaching students to be reflective is that it encourages reflective practice which, according to Schön and his disciples, is of benefit in professional practice� Moon also argues that '[r]eflection also plays an important part in employability skills and student work experience�' 44 It is for these reasons that I teach students about reflective practice and use the (assessable) reflective journal as a tool for developing and encouraging reflective practice� It is my aim that students will take the skills of reflection with them into practice after graduation� The use of a journal is an example of what Schön calls reflection on action (conscious reflection after the event 45 ), which can lead to the skill of reflection-in-action (the ability of professionals to think about what they are doing while they are doing it)� 46
Georgina Ledvinka provides a useful and comprehensive overview of the theoretical pedagogical basis for reflection, particularly the theories of Kolb (the experiential learning cycle) and Schön (the reflective practitioner)� She also contextualises reflection by noting that it is an element of deep learning as opposed to surface learning� 47 However, Ledvinka asserts that reflection is a method of learning, 'not a cure-all which is guaranteed to turn out sensitive, ethical lawyers, or those who have particularly good negotiation/ advocacy/interviewing skills�' 48 Ledvinka summarises the meaning of 'reflection' as defined by various scholars 49 and concludes that 'reflection is a method of teaching and learning�' 50 Ledvinka's work is therefore a useful addition to the student reading list� My personal objective in using reflection as a teaching and learning tool is to introduce students to the 'habit of processing cognitive material which can lead students to ideas beyond the curriculum, beyond learning outcomes, and beyond their teachers�' 51 Many of my students have discovered that the process of reflection enables them to articulate their thoughts, their goals and their career aspirations� At a time when more and more law graduates are being produced by universities but fewer graduate positions are available, many law students tell me that they are confused and uncertain about their future� Many have told me that keeping a reflective journal has helped them to identify how they hope to utilise their legal knowledge and skills and to articulate their goals� 52 Ultimately, developing tools for life-long learning is one of the most important aims of reflection� 53 Michael Eraut notes that 'before Schön wrote his seminal work, the concept of reflection tended to be used in the context of Dewey's central emphasis on learning from experience� 54 Then Kolb re-popularised the idea in 1984 in the contexts of adult education and management education; 55 its educational purpose was to learn from past experience in order to be better prepared for future problems and decisions� 56 Eraut argues that Schön advanced the idea of reflective practice into 'reflection on current and ongoing actions to improve the quality of actions through on-the-spot decisions or decisions made soon after the reflective period has concluded�' 57 It is important to remember though, that 'Schön rarely wrote anything about law or lawyers� If he ever saw a law school class, there is no trace of it in his writing�' 58 The index of Educating the Reflective Practitioner contains only six references to legal education, one of which is incorrect 59 and the other five of which 'are so obvious that they might be the products of casual chats with law faculty acquaintances�' 60 Importantly, ' 64 Moon also notes the 'extraordinary complexity of the literature in this area' 65 and the fact that the 'common sense view of reflection' differs from the 'academic view of reflection'� 66
Atkins and Murphy argue that the skills of self-awareness, description, critical analysis, synthesis and evaluation are required in order to be reflective� They propose that 'emphasis should be given to developing these skills in professional courses in order to facilitate the use of reflection as a learning tool�' 67 They note two definitions:
'Reflective learning is the process of internally examining and exploring an issue of concern, triggered by an experience, which creates and clarifies meaning in terms of self, and which results in a changed conceptual perspective�' 68 86 and Lowry� 87 Moon also identifies that the literature extends to how to introduce reflection into disciplines, 88 and how to embed it into programs� 89 In 2000, Sue Duke and Jane Appleton conducted a literature review of articles published between 1985 and 1999, using the key words 'reflection', 'reflective practice' and 'reflective process' in the databases MEDLINE and CINAHL� 90 They focus on reflection as a means of encouraging integration between theory and practice within professional education, particularly palliative nursing care� Their results suggest that students are able to describe their practice but find it harder to analyse knowledge, the context of care and to action plan� Duke and Appleton summarise the various ways that reflection is depicted in the literature: 'an everyday activity that can be refined for learning from experience' 91 'a continuum with technical rationality,' 92 
Aiken explains that law students 'typically come from backgrounds far more privileged than those of their clients' 103 so they are likely to experience 'disorienting moments' in the course of a clinical program, largely because the experience is new� In Aiken's experience, '[t]he majority of these students had been shielded from the reality of people they perceived as different� Experiencing difference is often "disorienting"�' 104 Further, clinical programs can bring students into contact with emotionally challenging situations� Aiken found that '[s]uch emotional turmoil also created a willingness to engage in self-reflection and an openness to learning about privilege�' 105 Aiken says that it is at this point that we must add a step in the reflection phase:
'Not only should we help our students reflect carefully on the disorienting moments caused by the insights into "different" worlds [e�g� realisation of the difficulty of surviving on unemployment benefits, lack of childcare causing a client to miss an appointment] but we must help our students in reflecting on why the moments are disorienting� This requires students not only to analyse the world outside of them but also to turn inward and analyse themselves� They must seize the moment of disorientation and deconstruct it�' 106
According to Aiken, even in classroom moments that are difficult or uncomfortable, '[t]he disorienting moment is not enough� This is an opportunity to have the learner reflect on how her values affected her analysis of the problem and, consequently, the delivery of justice���you cannot let the moment fade�' 107 Aiken also suggests questions to assist this reflection process in class (see Appendix D)� Aiken's idea about injustice being disorienting is compelling� She argues that we should seize upon that disorientation 'and help our students develop a critical consciousness of the operation of power and privilege both in the situation that they are observing and in themselves�' 108 I am excited by her idea of teaching students to be compassionate and do justice by changing the focus from the 'other' and turning the focus onto themselves� 109 This is reflection with a goal for both learner and teacher: striving to promote justice, fairness and morality� Some clinicians argue that it is important for students to learn about reflection theory� 110 Teacher knowledge of educational theory on reflection can be critical to assisting students in their reflective thinking� 111 I always provide materials about reflective writing to students and in 2011 I introduced a session on reflective writing in class time (see part D)� Instruction is provided on reflective theory, and students complete reflective writing exercises� Informal feedback indicated that this was well accepted and appreciated by students and I have now embedded into the course longer periods of class time for reflective writing training�
There are a number of practical ideas that clinical teachers can employ� For example, the classroom can be arranged to encourage reflection by avoiding placement of the teacher in the 'power' role at the front; my own experience confirms that in a circle is best, 112 although this is not always possible if the class is held in a lecture theatre, or a room with immovable furniture� In the latter situations, asking the students to sit in the front few rows is helpful, especially if the teacher can join them, or at least avoid being above or detached from them (such as behind a lectern or desk)� Ledvinka advocates the idea of the teacher acting as a facilitator of discussion rather than as the 'master' who can give the answers on every issue� 113 The encouragement of genuine and egalitarian classroom discussion is indeed one of the most pleasurable aspects of clinical legal education, and provides a non-judgmental learning environment� Small group or pair discussions provide opportunities for peer and self-assessment 114 and also encourage discussion amongst less extroverted students who prefer not to speak frankly about personal experiences in front of a larger group� James asserts that '[p]eer sharing helps [students] discover they may not be alone in having an emotional reaction or sympathetic response to a client's situation� It is an opportunity for the students to discuss their attitudes and values, and the reasons for them, and can lead to very productive learning situations and long-lasting relationships�' 115 Ledvinka cautions, however, that it should be a supporting group not a support group� There are no right or wrong answers but it is a learning environment; reflection is not just to make people feel better� 116
PART D: HOW DO WE 'TEACH' STUDENTS TO WRITE REFLECTIVELY?
Sparrow's research indicates that 'students do find reflective writing very difficult since it is so unlike any assessment task they have previously undertaken�' 117 A study by Kenny, Styles and Zariski in 2004 concluded that law students found the completion of a reflective report confronting, even excruciating, and that 'they needed to have the tools to deal with it�' Further, they concluded (as I have from my teaching experience) that students 'needed to explore ways in which students could develop reflective skills�' 118 Further, a primary disincentive of reflective writing is the fact that students might be reluctant to report all their experiences if they fear that they have made mistakes or acted inappropriately� 119 It is important to be responsive to students' feelings of vulnerability with regard to the 'confessional element' of reflective writing and their
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nervousness about being judged when engaging with this unfamiliar genre� 120
The first component in my pedagogy of teaching reflective writing is the establishment of an appropriate environment� I spend a great deal of class time generating an atmosphere of trust between myself and the students and between the students themselves, to encourage them to disclose personal feelings and to analyse their own reactions to events� Classes are structured so that this relationship of trust builds gradually� The first exercise involves students introducing themselves and articulating why they have chosen to enrol in the course� Subsequent written exercises involve personal goals, self-awareness, personality types, identification of strengths and recognition of opportunities for improvement� These exercises are private, and students are not required to divulge their thoughts� The next task involves discussing 'an unexpected situation which I handled well' in pairs� Then they select a different partner with whom to discuss 'an unexpected situation which I handled badly'� After this, there is usually at least one student who is prepared to share this experience with the class, leading to a discussion about the best way to deal with unexpected situations that might occur on the placement or in a work environment� These early class exercises lay the foundation for later discussions about what they are learning in their clinical placement environments� As the term progresses, students are encouraged to relate experiences from which they have learned something� Divulging personal reactions to work experiences involves an element of risk� In my experience, students are prepared to take that risk if they feel supported and know that the risk will produce a positive result in the form of a validation of their feelings and encouragement for the future� The next step is to generate reflective writing from the material that is mined from class discussions� The translation of an informal discussion into an assessable piece of reflective writing is not a simple progression� What do we want from our students when we ask them to produce 'a piece of work which demonstrate[s] genuine depth of reflection'? 121 Moon explains that taking the step from reflection to reflective writing involves various factors� It is important to consider the reason for the writing (personal, academic, assessable, to be presented to the class), who else might read it, and the students' emotional state at the time of writing� 122 Roy Stuckey sets out the importance of the creation of structures and protocols in order to assist students' self-learning� He suggests that students should be given materials on the value of reflective thinking, that they should write journals and do self-evaluations during and at the end of the study period 123 and that they need informative feedback� 124
In defining reflective writing, Jennifer Moon articulates what it is not:
• Conveyance of information, instruction or argument
• Straightforward description (although there may be descriptive elements)
• A straightforward decision about whether something is right or wrong, good or bad (i�e� not judgmental)
• Simple problem solving 125 Moon explains that in the educational context, 'reflective writing will usually have a purpose���it will usually involve the sorting out of bits of knowledge, ideas, feelings, awareness of how you are behaving���it could be seen as a melting pot into which you put a number of thoughts, feelings, other forms of awareness, and perhaps new information� In the process of sorting it out in your head, and representing the sortings out on paper, you may either recognize that you have learnt something new or that you need to reflect more with, 137 Ogilvy strongly emphasises the use of the journal as a tool for encouraging reflective behaviour because it provides 'a specific time and place in which to engage in reflection�' 138 He also suggests using journals with a problem solving emphasis� He provides examples to demonstrate that students are reflective when they contemplate they still need to learn, when considering their relationship to the course material, when monitoring their own learning and when seeking to clarify values, examine assumptions or express tentative understandings, and also when writing about their experiences in legal education and how it affects their lives� 139
Students in my course augment their placement experiences by engaging in class discussions about what they are learning during the placement, in order to develop a critical perspective on such issues as legal ethics, professionalism, justice access, and law reform� They are challenged to consider their own personal values and beliefs and how these values might affect the choices that they make in later professional life� In addition to analysing and reflecting on their personal experiences, students are required to consider the role of legal professionals in the legal system and in society generally� There is no 'black letter law' in my course� It has been acknowledged that one of the challenges of modern legal education is that students need to be taken beyond their own assumptions about the parameters of what the study of law entails� 140 This course recognises this need� Students in my course are required to produce three pieces of written summative assessment: a seminar presentation, a critical incident report and a reflective portfolio�
The critical incident report is a short (1000 words) reflective exercise, designed to prepare students for the larger reflective portfolio� In the critical incident report, students are required to identify a critical incident or situation that has taken place either during the first few weeks of their placement or in preparing for their placement� It may be critical because it was a learning experience, it was significant in some way, it identified an area of law that the student was either attracted to or repelled by, it may have generated excitement or influenced the student in some way� Students are required to describe the incident and its impact and to reflect on the reason for the impact� This involves the students considering their own values, preconceived ideas and prejudices� It also involves a consideration of the perspectives of others involved in the incident� Students must describe how they dealt with the incident and its impact and what they learned from the incident, including if they have learned something about themselves� Finally, they have to consider how they will approach similar incidents in the future� (Full details are provided in Appendix I�) The questions are designed as prompts to encourage the students to reflect and also to avoid 'writers' block'� This assessment is summative (it is worth 25% of their final grade) as well as formative� It is submitted early in the term and students are provided with extensive feedback to assist them with their reflective portfolio that they must submit at the end of the term� The desired outcome is that responses to formative feedback will produce an improvement in student writing�
My personal reflection on this assessment activity has caused me to ensure that the assessment is aligned with the course aims� Jonathan Tummons has noted that there is an established body of literature positing that reflective practice should be a component of professional behaviour and development but he notes that the validity of the assessment of reflective practice is contestable� 141 This led me to ponder the rationale behind giving a grade for the reflective exercises in my course and also led me to examine exactly what the assessment criteria are� I asked myself: What exactly am I trying to teach them? What am I trying to assess? Revisiting the course objectives was (is) a useful activity to ensure that each assessment activity meets one or more of the learning objectives of the course� The table in Appendix J addresses whether each of my course objectives are fulfilled by each particular assessment item� Upon considering the taxonomies of Bloom and Gagne 142 , I decided that greater specificity was required in my assessment questions; a variety of alternative and more action-specific verbs was necessary� Students are encouraged to be critical and not just descriptive, but the original wording of my assessment activity required my students to merely identify and describe (see Appendix H)� Realising that this was potentially confusing for them, I recently amended the wording to that set out in Appendix I� The use of much more powerful verbs indicates to students that critical analysis is required� The improved language is more instructive and less ambiguous, in accordance with the principle that good assessment requires clear articulation of purpose, requirements, standards and criteria� 143 The use of reflective journals as formative rather than summative assessment has been strongly advocated 144 and many articles about reflective journals encourage the idea of providing feedback to students soon after the journal entries are written� 145 However, in my experience, the submission of reflective writing as formative assessment only is rarely effective� Ross Hyams has investigated the advantages and disadvantages of grading reflective writing and concludes that 'reflective journals can and should be graded' 146 whilst Simon Rice has argued against grading in a clinical environment� 147 My original practice was to invite and encourage students to send me extracts from their journals each week so that I could address any difficulties they were experiencing in their placements and also to give them constructive feedback on their writing� Over many years, very few students availed themselves of this formative assessment opportunity� In 2011 I incorporated two reflective writing workshops into class time in order to 'workshop' their pieces and for them to critically examine each other's writing� This formative experience offers students the opportunity to self-assess and peer-assess� 148 This has resulted in a much stronger response from students seeking formative feedback on their journal entries� They then submit their final edited journals in the form of a portfolio at the end of the course� The portfolio requirements of my course are set out in Appendix F� The reflective portfolio must contain a series of reflections written in a similar manner to the critical incident report� It must also contain reflections on and reference to the literature which has been included on their reading lists� Students are expected to draw from their own experiences in order to illustrate and explain the articles that they have read� The portfolio is assessed and graded� It is hoped that students will have learned to identify 'good' reflective writing from the first piece of assessment and how they can improve it� The two assessment pieces are integral components of the course design; the design of the tasks is intended to have a significant impact on student learning� 149 Showing students written examples of what constitutes 'deep' reflection is extremely helpful, such as excerpts from past students� 150 However, it is not always possible to do this, given the private nature of some reflective writing� Moon provides a chapter entitled "Resources" which includes a map of reflective writing, guidance for students, samples of reflective writing and exercises in reflective writing� These may be copied freely for use with learners� 151 Karen Hinnett and the UK Centre for Legal Education have also produced a series of resources about reflective practice which law teachers are encouraged to use and reproduce as resources (with appropriate acknowledgements)� 152 Moon suggests the use of a double entry journal in order to engage in 'second order reflection'� 153 Students write on one half of a vertically divided page and leave the other side blank� The next time they write, students go through the initial material writing further comments� My experience to date suggests that only the very keenest students will do this; others may need to be encouraged in this task by enforcing it through summative assessment� I have yet to experiment with this idea� Another way to encourage deeper reflection is to encourage students to reflect on a situation/ event/ incident from a different perspective, such as the perspective of another person involved� 155 For example, I ask students to reflect on a client interview from the point of view of the student and the client, and any other student (if interviews are conducted in pairs)� Weinstein also notes that reflection on relationships is important, as is reflection on values� Getting students to reflect on the relationships involved in the clinical experience (e�g� student/client; client/other side; student/ supervisor; student/other student(s)) can be an excellent starting point for deeper reflection on an incident or experience that goes beyond mere description� Asking students to reflect on their values in a given situation can also stimulate further self-awareness, especially if one student's reaction differs from that of another student� In 1997, it was noted that 'the literature on legal education contain[ed] only a few scattered references to journal writing by law students�' 156 Ogilvy has defined a journal as:
'a regular, written communication from a student to a teacher, related to the courses of study, that is authored by the student at the request of the teacher and to which the teacher may respond in writing� The journal, unlike a diary, is only semi-private in that it is intended to be read by at least one person other than the author, the teacher� The journal tends to be more factual and objective than emotive and subjective, but its contents may span the continuum reflected by these terms�' 157 Ogilvy notes that of the thousands of student journals that he has encountered, 'most do not seem to demonstrate sophisticated critical thinking, [but] overall they do consistently represent a quality of introspection and reflection that, while not deeply philosophical, is substantial�' 158 For me, this raises three questions:
1� What is the purpose of journal writing in the clinical setting? 2� Is it necessary or preferable to have students demonstrate sophisticated critical thinking?
3� If yes to question 2, then how do we as clinical teachers develop sophisticated critical thinking skills?
Ogilvy responds (as if anticipating these questions) that 'the journal encourages writing; probing beneath the surface of problems; thinking more deeply about the materials, products and processes of learning; and taking more responsibility for their own learning� It offers some students a less threatening alternative to in-class questions and can provide a safe place for healthy release of the intense emotional stress that is generated by the law school experience�' 159 This philosophy which appears to encourage the privacy of journals, is in contrast with the suggestions made by Michael Meltsner who encourages the sharing the journal entries and discussion of them in class�
Aiken recognises that peer pressure in law school can prevent students from discussing their personal feelings� 160 Her strategy for overcoming peer pressure 'not to be personal' is to 'create opportunities for learners to use their own sense of justice in analysing legal problems and to make that a part of the 'normal' discussion' 161 such as in small groups� Aiken also notes that journal writing is a way to 'offer learners a chance to reflect on their experiences, bring their own perspective to a problem, and analyse the issues without the pressure and immediacy of a class
discussion� Such an exercise can result in a disorienting moment 162 (see above)� Ogilvy points out that '[t]o be successful, the journal assignment must be presented to the students with care� It is important that the purposes and benefits underlying the assignment be presented fully to the students� It is also important that the teacher continually reinforce the value of the journal by making stimulating comments on journal entries before returning them to the students and, with appropriate regard to issues of privacy and confidentiality, by sharing student journals with the entire class�' 163 The vulnerability of students writing about personal experiences merits consideration� Students completing my course are usually in their final year of a law degree, often uncertain about their futures and often lacking in confidence about their skills� Being objective about their performance in a work experience environment and submitting their reflection about their performance for scrutiny by the course co-ordinator can be a daunting prospect for many students� Stephen Brookfield, for example, has noted that '[n]o matter how much we may think we have an accurate sense of ourselves, we are stymied by the fact that we're using our own interpretive filters to become aware of our own interpretive filters -the pedagogical equivalent of trying to see the back of one's head while looking in the bathroom mirror�' 164 Michael Devlin and others comment on the importance of providing feedback on reflective essays� 165 Their rubric for feedback, from which instructions can be developed, is at Appendix B� Wald and others view feedback as part of the process of interactive reflective writing 166 i�e� 'providing individualised guided feedback about their experiences to support learners during important transitions in an authentic, transparent manner' 167 that 'helps to foster students' reflective capacity, self-awareness, and self-confidence as the insights they share are illuminated, reflection is invited with targeted queries, lessons are derived, and concrete recommendations are provided, as relevant�' 168 Wald et al emphasise that the provision of feedback creates a 'commonality of experience' within a 'universe of shared experience and shared humanity�' 169 Wald et al use the Brown Educational Guide to the Analysis of Narrative (BEGAN) for preparing feedback to students' reflective writing� 170 Wald writes about how reflective writing by medical students when encountering death for the first time provides valuable opportunities for transformative professional growth and student well-being� 171 Feedback can guide students to acknowledge, explore and learn from their emotional experience, potentially bolstering resilience and student well-being'� 172 Similar emotionally powerful experiences can occur in the clinical legal education context -e�g� client being imprisoned; client accused of heinous crime e�g� paedophilia, difficult client; delivering bad news etc� This can also develop emotional intelligence and lessen the sense of emotional isolation� 173 Ogilvy also recommends using prompts to address some common problems when providing feedback; some of his suggestions are included in Appendix E�
CONCLUSION
This article has critically examined the vast scholarship about reflection and reflective writing in order to inform my own approach to teaching in this area as well as to add to the body of pedagogical knowledge about how reflection assists adult learning� In particular, the article has highlighted the different ways that reflection can be encouraged in the clinical context� Many clinicians use reflection as a teaching tool; this article aims to disseminate the many varied and excellent suggestions that have been published� It is hoped that the compilation of these teaching ideas into one article will provide a useful resource for anyone involved in clinical legal education� For clinical supervisors, the suggestions may enhance their interactions with students and ultimately result in an improved service to clients� For academic staff engaged in classroom teaching, the ideas articulated here will hopefully contribute to student engagement with the aims of clinical programs and foster improved relations between students and teachers� The various definitions of 'reflection' have caused me to consider what I actually want my own students to reflect on in their portfolios and what it means to be reflective and will be useful to incorporate within instructions to students� James' work has encouraged me to continue to require students to reflect on their feelings and emotional reactions to clinical experiences, with a view to developing their emotional intelligence� I also plan to experiment with providing feedback to students on a weekly basis� I look forward to experimenting with other ideas that I have found in my extensive reading� One of the great joys of clinical legal education is the genuine camaraderie amongst those of us who teach and supervise clinical programs� This article has been written in the spirit of generosity and sharing that I have encountered in my contact with other clinicians and I hope that this article will be of benefit to other clinical teachers and supervisors, and ultimately our students and our clients� • preparation for life-long learning in pursuit of personal development and excellence in professional practice (GQ 2);
• Commitment to ethical action and social responsibility as a professional and citizen, especially in relation to ethics in a legal professional context (GQ 5); and
• Effective communication in professional practice and as a member of the community (GQ 6)� Students are required to maintain a reflective journal during the placement� One definition of a journal is:
'a regular, written communication from a student to a teacher, related to the courses of study, that is authored by the student at the request of the teacher and to which the teacher may respond in writing� The journal, unlike a diary, is only semi-private in that it is intended to be read by at least one person other than the author, the teacher� The journal tends to be more factual and objective than emotive and subjective, but its contents may span the continuum reflected by these terms�' 
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The benefit of keeping a journal will be in direct proportion to the time you spend on it� You are invited and encouraged to send journal entries to me on a weekly basis so that we can engage in a 'conversation' about your placement and how it is going� It will also give you the opportunity to receive feedback about any problems you may be having or indeed to share in your successes and 'high points' of the placement� It will also enable me to give you ideas about how to reflect more deeply on certain issues before submitting your final portfolio�
You are also encouraged to read widely about topics we cover in class�
You are then expected to use the journal as the basis for either option 1 or option 2 of this assessment item�
Option 1: Reflective Portfolio
The Reflective Portfolio is worth 50% of the final grade� Your portfolio will consist mainly of your EDITED journal entries but it should also contain extracts from other writers (correctly attributed) and commentary and reflection upon what these writers have said about certain topics� The portfolio may also contain newspaper cuttings, tables, graphs, cartoons, quotes, notes about films and television shows, descriptions of conversations, and anything that you have found or written about that relates to your placement experience or topics covered in class� It will be a bit like a scholarly scrap book� All work of which you are not the author MUST BE properly attributed in footnotes and a bibliography�
The portfolio is not intended to consist of anecdotal recitation of activities� It is intended that the portfolio consist of students' observations and insights into their experiences on placement in the context of the specific topics that we cover in classes� In particular, the portfolio must show your development as a reflective learner� You are expected to describe an experience, analyse what happened, why it happened, what you learned from it, and how you would approach it next time� Your reflections must be critical reflections, not merely descriptive�
The portfolio must contain: 1) Your Attendance Record; and 2) At least four and a maximum of six of the following written items:
• A reflective analysis of your preparation for the Placement�
• A reflective analysis of an ethical issue that arose within your placement�
• A reflective analysis of an access to justice issue that arose within your placement�
• A reflective analysis of a law reform issue that arose within your placement�
• A reflective analysis of a client-centred practice issue that arose within your placement�
• A reflective analysis of a client interview�
• A reflective analysis of your personal goals for the placement and whether or not you have achieved those goals or perhaps changed the goals as the term progressed� This analysis should include reflection on your own learning, your performance in the placement and your achievements, as well as plans for personal, educational and career development�
• A reflective analysis of an incident during your placement which involved you considering your personality type compared with the personality of someone else at the placement office (self-awareness)�
• A reflective analysis of your view of the role of lawyers in society in the context of your placement experience(s)� Each item must be clearly identified under one of the above headings� Each item may contain information or reflections from more than one day, especially if the incident took place over several days, or you want to talk about a series of events� You are also expected to integrate the material discussed in seminars with your reflections about your placement experiences� Even though this is quite a personal piece of work you are still expected to write formally and to use proper footnotes and cite all articles correctly� Remember that you will need to edit your work stringently� The writing is the first part of the job� Editing it properly will take longer than the actual writing�
The portfolio will be assessed according to the following criteria:
1) Ability to identify and focus on salient issues from each situation;
2) Analysis of your own perspective and the perspectives of others;
3) Use of a variety of resources in order to analyse the situation and to cite them appropriately; 4) Ability to place the event(s) or situation(s) in the context of broader social, political and professional perspectives and to analyse how these perspectives influence the event or situation; 5) Identification of the learning that you have achieved and your learning needs; 6) Ability to write clearly and coherently�
Option 2: Project Portfolio
You may only select this option if you prepared the Project Plan for Assessment Item Number 2�
The submission of your project as assessment item 3 must include:
1) Your Attendance Record; and 2) Two of the following written items:
• A reflective analysis of an ethical issue that arose within the Project�
• A reflective analysis of an access to justice issue that arose within the Project�
• A reflective analysis of a law reform issue that arose within the Project�
• A reflective analysis of a client-centred practice issue that arose within or because of the Project�
• A reflective analysis of your personal goals for the Project and whether or not you have achieved those goals or perhaps changed the goals as the term progressed� This analysis should include reflection on your own learning, your performance in the placement and your achievements, as well as plans for personal, educational and career development�
• A reflective analysis of an incident that occurred while working on the project which involved you considering your personality type compared with the personality of someone else at the placement office (self-awareness)�
• A reflective analysis of your view of the role of lawyers in society in the context of your project�
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• A reflective analysis of the success or otherwise of the project; and 3) A section including the work you have done towards the project� This must include drafts, plans, file notes of telephone conversations, meeting notes, research, and everything you have done to bring the project to its final form� This is particularly important if the project is to be handed to another student for completion of a further stage of its development� 4) A copy of the Project Plan that you submitted as assessment Item 2, together with a reflective analysis of whether or not you abided by the plan, and if not, why not� The Project Portfolio will be assessed according to the following criteria:
1) Reflective analyses: ability to identify and focus on salient issues from each situation; analysis of your own perspective and the perspectives of others; use of a variety of resources in order to analyse the situation and to cite them appropriately;
2) Identification of the learning that you have achieved and your learning needs;
3) Achievement of the project goal� 4) The overall effort put into the whole project and the overall final result� 5) Ability to write clearly and coherently�
